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Once upon a time, the animals decided they must do something heroic to meet the problems of “a new world.”  So they organized a school.

They adopted an activity curriculum consisting of running, climbing, swimming, and flying.  To make it easier to administer the curriculum all the animals took all the subjects.

The duck was excellent in swimming, in fact better than his instructor; but he made only passing grades in flying and was very poor in running.  Since he was slow in running, he had to stay after school and also drop swimming in order to practice running.  This was kept up until his webbed feet were badly worn and he was only average in swimming.  But average was acceptable in school, so nobody worried about that except the duck.

The rabbit started at the top of the class in running but had a nervous breakdown because of so much make-up work in swimming.

The squirrel was excellent in climbing until he developed frustration in the flying class where his teacher made his start from the ground up instead of from the treetop down.  He also developed a “charlie horse” from overexertion and then got C in climbing and D in running.

The eagle was a problem child and was disciplined severely.  In the climbing class he beat all the others to the top of the tree, but insisted on using his own way to get there.

At the end of the year, an abnormal eel that could swim exceedingly well, and also run, climb, and fly a little, had the highest average and was valedictorian.

The prairie dogs stayed out of school and fought the tax levy because the administration would not add digging and burrowing to the curriculum.  They apprenticed their children to a badger and later joined the groundhogs and gophers to start a successful private school

Does this fable have a moral?
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WHAT IS ADA?

The Americans with Disabilities Act (ADA) is the civil rights guarantee for persons with disabilities in the United States.  It provides protection from discrimination for individuals on the basis of disability.  The ADA extends civil rights protections for people with disabilities to employment in the private sector, transportation, public accommodations, services provided by state and local government, and telecommunications relay services.  The significance of this legislation is no less than the civil rights acts in the 1960’s for minorities.

DOES THE ADA AFFECT STUDENTS AT POST SECONDARY INSTITUTIONS?


Post secondary institutions that receive federal money have been required to comply with a similar disability nondiscrimination law – Section 504 of the Rehabilitation Act of 1973.  The ADA upholds and extends the standards for compliance set forth in Section 504 to employment and promotion practices, meeting planning, and communications.

SECTION 504 – THE LAW AND ITS IMPACT

Section 504 of the Rehabilitation Act of 1973 states that:


“No otherwise qualified handicapped individual in the United States…shall, solely by reason of his handicap, be excluded from participation in, be denied the benefits of, or be subjected to discrimination under any program or activity receiving Federal financial assistance.”

WHAT IS THE IMPACT OF THE LAW ON POST SECONDARY EDUCATION?

Section 504 is applicable to all post secondary educational programs and activities which receive Federal financial assistance.  In brief, colleges and universities must be free from discrimination in their recruitment, admissions, and treatment of students.  Reasonable accommodations in the academic program must be made by the educational institution to insure maximal participation by all students with disabilities.

Under the provisions of Section 504, colleges and universities may not:

· Limit the number of students with disabilities admitted.

· Make pre-admission inquiries as to whether or not an applicant is disabled.

· Use admission tests or criteria that inadequately measure the academic level of blind, deaf, or otherwise disabled applicants, because Disability provisions were not made for them.

· Exclude a student from a course of study.

· Counsel a student with a disability toward a more restrictive career.

· Measure student achievement using modes that adversely discriminate against the student with a disability.

· Institute prohibitive rules that may adversely affect students with disabilities.

“Reasonable and timely” accommodations that post secondary institutions can implement for program modifications may include these options:

· Modify or substitute foreign language or mathematics course requirements.

· Allow part-time enrollment instead full-time study without affecting financial aid status.

· Permit examinations to be proctored, read orally, dictated, or typed.

· Allow the proctor to clarify examination questions that are unclear.

· Allow extra time for completion of examinations.

· Increase the frequency of exams or quizzes.

· Change the test format (e.g., multiple choice to essay.)

· Permit use of basic four-function calculators and standard desk dictionaries during examinations.

· Use alternative methods for student to demonstrate course mastery (e.g., a narrative tape instead of a journal.)

· Review final drafts of term papers with a proofreader and make changes without alternating content.

· Provide Disability trained tutors for content courses.

· Provide readers, scribes, or note takers.

· Secure removal of structural or architectural barriers.

· Utilize computer software programs to assist in test-taking and study skills development.

www.unr.edu, 12/2/2002

WHO IS A QUALIFYING PERSON WITH A DISABILITY?

Any person who has:

(A.) has a physical or mental impairment which substantially limits one or more of such person’s major life activities

(B.) has a record of such impairment, or

(C.) is regarded as having such an impairment

This would include students with any of the following disabilities:

· AIDS

· Alcoholism

· Attention Deficit Disorder

· Blindness/visual impairment

· Cancer

· Cerebral Palsy

· Deafness/hearing impairment

· Diabetes

· Drug addiction

· Epilepsy

· Heart Disease

· Learning Disability

· Mental Illness

· Mental Retardation

· Multiple sclerosis

· Muscular dystrophy

· Orthopedic, or speech problems

· Perceptual disabilities, such as dyslexia, or developmental aphasia

· Traumatic Brain Injury (TBI)

Accommodation Procedures for Faculty

Rivier College is committed to treating all individuals within the college, including those with disabilities, in a fair and equitable manner.

Furthermore, it is the policy and practice of the college to comply with the Americans with Disabilities Act and Section 504 of the Rehabilitation Act of 1973.  Under these laws, no otherwise qualified individual with a disability will be denied access to or participation in services, programs and activities of Rivier College.

Classroom accommodations typically require the active participation of the professor.  However, decisions regarding approval of student accommodations should be facilitated through the Coordinator of Disability Services.  This allows for standardization of accommodations and helps to ensure that the college remains in compliance with the applicable federal mandates.

Outlined below are faculty rights and responsibilities with regard to the delivery of accommodations:

1. When students with a disabilities request accommodations, they must give written permission to the Office of Disability Services to inform instructors that they have a properly documented disability.  The instructor will then receive written notification from the Office of Disability Services.  Generally, due to laws of confidentiality, specific information about the disability should not be shared.  Instead, the letter notifies the instructor that the student has a disability that must be accommodated.  The accommodations are delineated in the letter.  (See Form 1)

2. Students have the responsibility to request the accommodations from their professors.  Ideally, students should give their professors two week notice.  In most cases, the professor should be able to make the arrangements for the accommodations.  However, if assistance is needed, the professor may contact the Office of Disability Services (x 8497).

3. There may be situations in which a professor believes that an accommodation represents a fundamental alteration of a course.  The professor should not deny students’ requests for the accommodation if it has been properly verified through the Coordinator of Disability Services.  Instead, a professor should contact the Coordinator of Disability Services to discuss concerns about the accommodation as it relates to the specific course.  In case of dispute, an accommodation should be delivered until a resolution has been reached.  

4. On occasion, an instructor may receive a letter of notification from the Coordinator of Disability Services, but the student does not follow up by requesting the accommodation.  The professor does not have to contact the student in an attempt to deliver the accommodation.  In fact, with respect to a student’s right to privacy, it is advisable to allow the student to initiate the contact.  The professor is not responsible if the student does not request the accommodation from the professor.

5. If a student requests an accommodation but notification has not been received from the Coordinator of Disability Services, please refer the student to the Coordinator.  A professor is not required to make accommodations before a disability has been properly verified, but the professor does have the responsibility to refer the student to the Coordinator.  It may be in the professor’s best interest to document the referral.

6. Discussing accommodations with professors is an important step toward self-advocacy, but it could be an intimidating experience for most students. A positive and respectful response from a professor can make a tremendous difference in the life of a student with a disability.

7. Professors who need assistance with an accommodation or who have questions or concerns are encouraged to contact the Coordinator of Disability Services.  

In addition, it is recommended that the following statement is included on all course syllabi:

Americans with Disabilities Act (ADA):  Rivier College wants to provide reasonable accommodations to students with disabilities.  To accomplish this goal effectively and to ensure the best use of our resources, timely notice of a disability must be provided to the Office of Disability Services for verification and for evaluation of available resources.  Any student whose disabilities fall within ADA should inform the instructor within the first two weeks of the term of any Disability accommodations or equipment necessary to accomplish the requirement of the course.  To obtain current information on this procedure, contact the Office of Disability Services at telephone extension 8497 or see the Web Page at www.rivier.edu.
Guide to Reasonable Accommodations

This guide is designed to assist in providing meaningful educational opportunities for students with disabilities.  It is in no way suggested that course content be diluted or significantly altered.  It is strongly suggested, however, that faculty review their teaching style, testing procedures, and course assignments to ensure that viable alternatives are designed for students with disabilities.  While each student is unique and some may require individualized accommodations, this guide should serve as a generalized guide for making accommodations.  

In most ways students with disabilities are just like other students.  They need to be challenged, to be part of a group, to be accepted, and to succeed.  Most students with disabilities wish to be treated as individuals and do not wish to be singled out or stereotyped because of their disabilities.  The following general considerations may assist students with disabilities and help to ensure that they have equitable access to education opportunities.

· It is important to make a statement at the beginning of each term that invites students to discuss accommodations individually.  Offer students the opportunity to meet after class to discuss their needs privately.  Include this invitation in the course syllabus.

· Understand various learning disabilities and their effects on learning. 

· Implement any necessary reasonable accommodations and/or modifications in a professional manner. 

· Provide various accommodations for testing styles (interview, journal, essay, etc.)

· Provide varied types of assignments to capitalize on different student learning styles.

Some Common Characteristics of College Students with Learning Disabilities
Reading Skills

· Slow reading rate and/or difficulty in modifying reading rate in accordance with material difficulty

· Poor comprehension and retention

· Difficulty identifying important points and themes

· Poor mastery of phonics, confusion of similar words, difficulty integrating new vocabulary

Written Language Skills

· Difficulty with sentence structure

· Frequent spelling errors

· Inability to copy correctly from the book or blackboard

· Slow writer

· Poor penmanship

Oral Language Skills

· Inability to concentrate on and comprehend oral language

· Difficulty in orally expressing ideas, which he/she seems to understand

· Written expression is sometimes better than oral expression or vice versa

· Difficulties speaking grammatically correct English

· Can not tell a story in proper sequence

Mathematical Skills

· Incomplete mastery of basic facts

· Reverses numbers (i.e. 123 to 321 or 231)

· Confuses operational symbols

· Copies problems incorrectly from one line to another

· Difficulty recalling the sequence of operational processes

· Inability to understand and retain abstract concepts

· Difficulty comprehending word problems

Reasoning deficits

· Organizational and Study Skills

· Time management difficulties

· Slow to start and complete tasks

· Repeated inability, on a day-to-day basis, to recall what has been taught

· Difficulty following oral and written directions

· Lack of overall organization in written notes and compositions

· Demonstrates short attention span during lectures

· Inefficient use of reference materials

Social Skills

Some people with learning disabilities may have social skills problems due to their inconsistent perceptual abilities.  For the same reason that a person with visual perceptual problems may have trouble discriminating between “b” and “d”, he/she may be unable to detect the difference between a joking wink and a disgusting glance.  

People with auditory perceptual problems might not notice the difference between sincere and sarcastic comments or be able to recognize other subtle changes in tone or voice.

These difficulties in interpreting nonverbal messages may result in lowered self-esteem for some people with learning disabilities and may cause them to have trouble meeting people, working cooperatively with others, and making friends.

Teaching Students with Learning Disabilities

Teaching Strategies

Once a student with learning disabilities is identified and the nature of the disability is known, the following considerations may help:

Auditory Processing
· Outline class presentations and write new terms and key points on the board

· Repeat and summarize segments of each presentation and review its entirety

· Paraphrase abstract concepts using specific terms, and illustrate them with clear examples, personal experiences, hands-on models and such visual structures as charts and graphs

Reading and Comprehension

· Make required book lists available prior to the first day of class to allow students to begin their reading early or to have texts put on tape

· Provide students with chapter outlines or study guides that cue them to key points in their readings

· Read aloud material that is written on the board or that is given in handouts or transparencies

Memory

· Keep oral instructions concise and reinforce them with brief cue words

· Repeat or re-word complicated directions

Note Taking

· Permit tape recording or make your notes available for material not found in texts or other accessible sources

· Assist the student, if necessary, in arranging to borrow classmates’ notes

Participation

· It is helpful to determine the student’s ability to participate in classroom activities.  While many students with learning disabilities are highly articulate, some have severe difficulty in talking, responding, or reading in front of class.

Laboratories

· Laboratories can be especially overwhelming for students with learning disabilities.  New equipment, exact measurements, and multi-step procedures may demand precisely those skills that are hardest fro them to acquire.  An individual orientation to the laboratory and equipment can minimize student anxiety.

Social Skills

· Speak with the student privately to discuss inappropriate behavior

· Report inappropriate and disruptive behavior that continues to the Coordinator of Disability Services

Evaluation

· Allow students to take examinations to a separate, quiet room with a proctor

· Suggest to student that he/she may want to wear ear plugs or head phones

· Grant time extensions on exams and written assignments when there are significant demand on reading and writing skills

· Avoid overly complicated language in exam questions, and clearly separate them in their spacing on the exam sheet.  For a student with perceptual deficits, avoid using answer sheets, especially computer forms.  It is beneficial to permit these students to record their answers directly on the test form.
· Try not to test on material just presented, as more time is generally required to assimilate new knowledge

· Permit the use of dictionary, computer spell checks, a proofreader or, in mathematics and science, a calculator

· May make errors by misaligning the numbers or confusing arithmetical facts

· When necessary, allow the student to use a reader, scribe, word processor, tape recorder, or computer

· Consider alternative test designs.  Some students with learning disabilities may find essay formats difficult and a student with perceptual impairments will always have trouble with matching tests.
· Consider alternative or supplementary assignments that may serve evaluation purposes, such as taped interviews, PowerPoint presentations, photographic essays, or hand-made or computer generated modes

Lectures

· Introduce the topic of discussion to prepare the students for what is to follow

· Close by reviewing what has been covered

· If possible, put key words or phrases on board or overhead

· Break up the lecture with opportunities for group work

· Use audio-visual aids (videos, presentation software, i.e. PowerPoint) whenever possible

College Students with Attention Deficit/Hyperactivity Disorder

The Disorder

ADD or ADHD is a neurobiological disability that interferes with a person’s ability to sustain attention or focus on a task and to delay impulsive behavior.

Characteristics of ADD or ADHD can include:

· Fidgeting with hands or feet

· Difficulty remaining seated

· Shifting from one uncompleted task to another

· Interrupting conversations and intruding into other people’s conversations

· Appearing to be not listening to what is being said

· Doing things that are dangerous without thinking about the consequences

· Difficulty planning ahead due to disorganization

Teaching Strategies

· Allow student to take frequent time outs

· Allow student to sit in front of the room to avoid being sidetracked by movements of others

· Permit the student to use head phones or ear plugs to block out unnecessary noise during testing situations

· Allow student to use tape recorder during lectures to help recall the important points later

· Grant time extensions on tests and projects

DISABILITIES AND ACCOMMODATIONS

Psychological Disabilities

Mental health disorders create barriers for education min many different ways.  First, stigmas derived from stereotypes prevent many students from self-identifying and subsequently receiving the help that they may need.  Additionally, individuals with mental illness frequently take medication that may produce physical side effects such as restlessness or excessive thirst.  Finally, many characteristics may be regarded as behaviors that students can voluntarily choose to control, or not.  The following list outlines some characteristics with individuals with mental illness may exhibit.  These manifestations may affect academic performance and are accompanied by a list of corresponding strategies for use by the student and/or the instructor.

	Possible Characteristics
	Strategies

	Difficulty concentrating

Distractibility from noise, activity

Fatigue

Difficulty approaching figures of authority

Difficulty focusing on tasks; isolating areas of difficulty within a task; screening out extra or unrelated information

Anxiety and confusion when given verbal instructions

Difficulty initiating communication; withdrawal; demanding behavior
	Tape recording of class. 

Use of note taker.  

Multimodal presentation of material.

Separate location for test.

Quiet place to study.

Frequent breaks.

Reduced course load.

Avoid courses scheduled back to back.

Initiate one-on-one contact.

Accessibility for informal assistance

Cue to task at hand

Questioning techniques to identify area of need.

Break down tasks into smaller steps

Visual aids; handouts, outlines, diagrams.

Cue student to write down steps

Hands on practice as instructions are given.

Academic coach/mentor

Invite for one-on-one contact

Verbalize desire to help

Cue to question appropriately

Avoid escalation to argument:

· Redirect conversation or approach to question

· Verbalize clear time limits at outset of your own emotions

· If you find your emotions escalating, try above or end interaction and reschedule

· Clear, specific clarification of policies re:  acceptable classroom behavior

	
	


Suggestions for Helping All Students to Succeed in the Classroom
1. Provide students with a detailed course syllabus prior to the first day of class.
2. Clearly spell out expectations before course begins (i.e. grading, material to be covered, due dates.)

3. Start each lecture with an outline of material to be covered that period.  At the conclusion of class, briefly summarize key points.

4. Speak directly to students and use gestures and natural expressions to convey further meaning.

5. Present new or technical vocabulary on the blackboard or use a student handout.  Terms should be used in context to convey greater meaning.

6. Give assignments both orally and in written form to avoid confusion.

7. Announce reading assignments well in advance for students who are using taped materials.  It takes an average of six weeks to get a book tape-recorded.

8. Facilitate use of tape recorders for note-taking by allowing students to tape lectures.

9. Provide study questions for exams that demonstrate the format, as well as the content, of the test.  Explain what constitutes a good answer and why.

10. If necessary, allow students with learning disabilities to demonstrate mastery of course material using alternative methods (i.e., extended time limits for testing, oral exams, taped exams, individually proctored exams in a separate room.)

11. Permit use of simple calculators, scratch paper and spellers’ dictionaries during exams.

12. Provide adequate opportunities for questions and answers, including review sessions.

13. If possible, select a textbook with an accompanying study guide for optional student use.

14. Encourage students to use campus support services (i.e., pre-registration, assistance in ordering taped textbooks, alternative testing arrangements, specialized study aids, peer support groups, career and personal counseling, and the writing center.

Brochure from Learning Disabilities Association of America

Strategies Helpful for All Students
1. Don’t assume that anything is obvious.  

· Make high, reasonable, and clear academic expectations.

· Provide a detailed syllabus and review it with your class.

2. Follow established classroom routines.

· Begin class with a review to reinforce previously presented material.

· Announce what material will be covered at the beginning of class.

· Present new material.

· Practice concepts/skills presented.

3. Hand out written material before you give directions or refer to it.

4. Use a similar format when presenting new material.

· Break tasks into manageable units

· Allow time to answer questions in class.

· Review directions before students begin work.

5. Teach to all modalities.

· Define what students must learn, not how they must learn. 

· Connect visual, verbal, and physical prompts.

· Use sounds, colors, props as cues.

· Link one concept to another; make connections.

· Use videos and demonstrations to overview and emphasize key concepts.

· Use models to show stages needed to complete a product.

· Pace content presentation.

6. Tips for preparing duplicated materials/worksheets/outlines:

· Type or print clearly and neatly in black ink.

· Use different colored paper to emphasize different concepts.

· Cut worksheets apart, fold, or circle sections for emphasis.

· Allow space on answer or note sheets to complete answer or add notes.

· Suggest student use of lined paper turned sideways or graph paper for neater math work.

· Distribute copies of overhead transparencies used for class note-taking.

7. When you speak:

· Speak clearly and slowly while facing class.

· Use keywords, acronyms, and mnemonics.

· Use voice cues such as pauses, change in pitch and tone.

· Simplify explanations, materials, and techniques. 

· Give oral and written directions for the same assignment.

8. Consider student use of:

· Personal dictionaries, spell checkers.

· Tape recorders for note-taking and verbal testing/

· Calculators – if appropriate.

· Computers for word-processing.

· “Carbonless” paper for sharing peer notes, when appropriate.

· Duplication of peer or instructor notes when appropriate.

· Instructor provided outlines for lecture or student guides.

· Attendance at a “duplicate” class.

· Adequate time to copy from board.

· Opportunity to clarify notes with peer or instructor for accuracy.

9. Homework suggestions:

· Give assignments both verbally and in writing.

· Use standard format for assignment completion.

· Intervene if student begins work incorrectly.

· Emphasize quality, not quantity.

10. Clarify content:

· Provide frequent repetition of key information.

· Clarify points and/or new vocabulary.

· Ask open-ended question to check for understanding.

11. To optimize learning:

· Provide opportunities for peer group study.

· Provide review sessions before major exams.

· Teach study skills applicable to your content area:

1. Explain how to use textbook aids.

2. Demonstrate how to take effective notes.

3. Demonstrate how to review for your exams.

4. Teach and model memory techniques:

· Chunking and grouping

· Color coding

· Mnemonics

· Key words

· Verbal rehearsal

· Visual imagery

12. Share what works with your colleagues.
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